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The EDUCATIONAL ROLE ofADULTS

and fhe ENVIRONMENT
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The Netherlqnds

Abstroct ;  This  ar t ic le  lv i l l  demonstrate the importance of  combin ing our  knovvlec lge of  ear l - r
ch i ld l ' rood music educat ion rv i th  that  of  touching/massage and hor , r ,  we rn ight  s t ructure our
chi idren 's  learn i r - rg to create a n lore af fect ive n 'or ld .  A typ ical  "Music on the Lap" lesson r ,v i l l  be
of fered as an example of  hon,  touch and music can be usecl  r , r ' i th  young chi idren.  A rat ionale as
rvel l  as a means for  re- in t roducing touch into the l ives of  ch i ldren and parents n ' i l l  be presentecl

ouch ing  peop le 's  hands  w i ihout  ta lk -
ing  can be  qu i te  revea l ing .  Some

peop le 's  touch is  demand ing  and g ives  no
f reedom and love .  Other  peop le  keep
the i r  d is tance and o f fe r  a  bus iness- l i ke
touch wh ich  fee ls  co ld  o r  removed.  F i -
nal ly some people offer an affect ive touch
- one that feels safe and secure. Helen
Kel ler was reputed to have said, "Their
hands  fee l  l i ke  a  ray  o f  sunsh ine  and the i r
l o u c h  g i v e s  v o u  a  w a r m  f e e l i n g . "

Hands touch us ,  bu t  we are  a lso
touched by  mus ic .  Wi thout  borders ,  mu-
sic enters and resonates throughout the
ent ire body. The heal ing power of music
is  used consc ious ly  in  mus ic  therapy ,
hard rock music has been shown to agi-
tate the heartbeat of a fetus, some people
are moved to tears by a symphonv or
song, and others seem to use music
unconsc ious ly  as  a  da i l l r  compan ion .
Music plays an important role in the l ives
of people throughout our world,  I t  en-
courages part ic ipat ion, becomes meaning-
ful  in a shared social  sett ing, and unites
us as a community.  Music is essent ial ly a
social  or part ic ipatory art ,  but part ic ipa-
t ion demands structure. Part ic ipat ion
means turn-taking, being aware of rules,
and g iv ing  sens i t i ve  responses .

BEING TOUCHED FROM
THE VERY BEGINNING

Each of us began as an embryo r,vhose
existence was quite di f ferent from that of

an adult ,  An embrvo moves as i t  grows.
The process which begins after fert i l iza-
t ion is a process of di f ferent iat ion -  not
one ce l l  d iv id ing  over  and over ,  bu t  a
whole that di f ferent iates and takes
shape to form various organs. Cel ls ar ise
from each other,  but di f fer in funct ion
and form - not parts making a whole.
but a whole creat ing the parts.  The
whole organism is pr imary and remains
the  same crea t ion .  The connect ion  be-
tween form, funct ion, and surroundings
begins with l i fe.

Adu l ts  express  themse lves  w i th  the
body,  bu t  embryos  express  themse lves
in the body. For example, when we
st re tch  our  backs ,  our  head goes  up ,  our
hands are used, the pelvis turns over,  \ ,ve
pu l l  ourse lves  up  to  s tand,  say ing ,  "Here
I  am!"  In  the  f i rs t  year  o f  l i fe ,  a  baby  w i l l
use the same movements -  l i f t ing the
head,  us ing  the  arms,  ro l l ing  to  s i t ,  and
then pul l ing up to stand on two feet -
"Here I  am!" Embryos glor,v to make
simi lar movements. In the sixth week of
gestat ion, the head grows from the
trunk, arms grow in an enclosing move-
ment,  legs grow in a stretching move-
ment ,  and a t  the  moment  o f  b i r th  eve lv -
th ing  un fo lds  to  sav ,  "Here  I  am!"

Young ch i ld ren  deve lop  in  in te rac-
t ion  w i th  the i r  sur round ings .  In  the i r
phys ica l  con tac t  w i th  o ther  peop le ,
they  exper ience p leasure  and d iscom-
fort ,  safety and fear,  calm and panic.
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faap van der Wal said,"Later on, the hu-
man be ing  w i l l  s t re tch  in  psycho log ica l
W à \ r $  3 5  w e l l . " 1

TOUCH: THE FIRST
SENSE TO DEVELOP

The f i rst  sense to develop in utero is
touch. Conveyed through the skin, touch
provides the fetus rvi th information about
heat ,  co ld ,  comfor t ,  and pa in ,  The con-
stant st imulus of the skin provides the
brain with information to acl just for sen-
sorv and motor input.  Here, the instru-
ment through which information is re-
ce ived is  the  ch i ld 's  deve lop ing  bodv .

The second sense to  deve lop  is  hear -
ing .  The hear ing  appara tus  has  two im-
portant tasks. The outer ear receives and
transfers sounds to be interpreted b1, the
bra in ,  wh i le  the  ves t ibu la r  sys tem in  the
inner ear maintains balance, Since the fe-
tus  exper iences  a l l  k inds  o f  movements ,
the vest ibular svstem is already pro-
grammed at bir th to expect movement.
Movement is necessary for st imulat ing
the nervous svstem, with vest ibular
st imulat ion not only alert ing but also
calming the infant (as in the soothing ef-
fect that comes from rocking).  I f  we were
to  use  the  met ronome to  mon i to r  our  own
rocking pulse, we r,vould discover that we
spontaneous ly  rock  our  bab ies  a t  the
same walking rhythm used during the
later stages of pregnancy - around 60 or
70  cvc les  per  minu te .  Th is  i s  a lso  the  res t -
ing heart  rate of the average mother who
carr ies her baby throughout the nine-
month sojourn. Rocking is a natural  t ran-
qui l izer,  with the movement reminding
the baby of being in the womb. In sooth-
ing infants,  we introduce cadence and
pat te rn ing  in  our  vo ices ;  we rock ,  wa lk ,
and have them suck on a pacif ier -  al l
forms of rhythmic st imulat ion associated
with the temporal patterning of social  in-
te rac t ion .  Thus .  mus ic  s ta r ts  a t  the  mosr
basic level with the tom-tom beat of the
mother 's heartbeat,  rhvthmic breathing,

and rhy thmic  movements  -  and th is
"mus ic "  s tays  in  the  l i ves  o f  a l l  human
be ings  un t i l  dea th .

BEING TOUCHED:
THE FOUNDATION OF L IFE

For centur ies, family l i fe was f i l led
rvi th touch - parents were at home, and
chi ldren were frequent lv on the lap.
Songs with affect ive touch were a dai ly
par t  o f  l i fe .  Most  peop le  l i ved  in  smal l
houses, grandparents l ived in the same
house or around the corner,  and chi ldren
often shared the same bed. Grandparents
had an  impor tan t  task  in  pass ing  on  th is
music and affect ion.

Nowadavs, many chi ldren have their
own bedroom, their  own bed, as rvel l  as
their  own TV set,  v ideo, and computer.
The elderly have l i t t le contact with babies
and toddlers, and in The Netherlands most
grandparents l ive their  own l ives and see
their  grandchi ldren only four t imes a
month (Research Universi ty of Utrecht,
The Netherlands).  Young parents lead busy
l ives and may work al l  day, and young
chi ldren are not used to peaceful  commu-
nicat ion and touch. Instead, chi ldren are
onlv touched during quick, dai ly care.

The consequences of such changes
inc lude emot iona l l y -undernour ished,
mental l lg-overloaded, and
deve lopmenta l l y -d isordered ch i ld ren .
Newspapers are dominated by aggression
and are f i l led with art ic les about teasing
and bu l l y ing ,  as  we l l  as  about  ch i ld ren
who ki l l  peers, teachers, and other stu-
dents. Bravura behavior is gett ing out of
hand, with var ious sectors of the popula-
t ion provoking each other.  Mental  health
centers have long wait ing l ists,  and in
The Netherlands we f ind that young chi l -
d ren  need t ra in ing  in  soc ia l  de fense -

they need to learn to be secure in their
contac t  w i th  o ther  peop le ,  to  s tand up  fo r
themselves in a healthy wav, and to estab-
l ish borders on behavior in their  contacr
with peers. Meanwhi le,  in an effort  to
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While society values
the knowledge part
of our educational

system, The
Netherlands is
moving into an
individualized

education sysÍem
where computers,

videos, and TVs are
used for teaching.

Thus, knowledge is
getting more

valuation than ore
social and emotional

capabilities.

ad jus t  to  modern  soc ie ty  and prov ide  so-
c ia l  de fense t ra in ing ,  our  educat iona l  sys-
tem is  unconsc ious ly  he lp ing  to  c rea te  a
downward spiral  in terms of what we al l
need as human beings. Whi le societv val-
ues the knowledge part  of  our educat ional
sys tem,  educat ion  in  The Nether lands  is
moving into an individual ized svstem
where computers, v ideos, and TVs are
used for teaching. Thus, knowledge is get-
t ing more valuat ion than are social  and
emot iona l  capab i l i t ies .

In  summary ,  soc i -
ety is rapidly chang-
ing and offers few op-
portunit ies for af fec-
t ive touch and sing-
ing together.  With so
l i t t le  t ime fo r  mus ic
and affect ive touch,
we are  see ing  a  de-
c l i n e  i n  o u r  k n o w l -
edge of songs and
touch ing  games.

BEING TOUCHED
AGAIN

One out of four
mothers  in  The Neth-
er lands  now s igns  up
for a course in baby
massaÉle. In Sweden
the method "Takt iel
St imuler ing" (with
G u n i l l a  B i r k e s t a d )  i s

massage,  and mus ic  in  the  deve lopment
o f  young ch i ld ren  is  becoming ava i lab le
wor ld -w ide .2

The results of this research are clear-
chi ldren touched in affect ive ways de-
velop faster.  Premature babies gain 47
percent more weight in the f i rst  three
weeks of l i fe.  The bond between parents
and ch i ld ren  is  pos i t i ve  and based on
trust,  and the chi ldren feel  secure. Re-
search  has  a lso  shown tha t  todd le rs
lvho have learned appropriate touch are
more empathet ic and less aggressive.
Ch i ld ren  4  and 5  years  o ld  do  no t  h i t  each
other as much and react more alert ly to
their  environment.

In  add i t ion  to  p rov id ing  these soc ia l -
emotional benef i ts,  touching or massaÉle
on a regular basis also produces bio-
chemical react ions in the body. The hor-
mone oxytocin and the hormone seroto-
nin play an important role in creat ing
posit ive feel ings. Produced in the brain,
both spread through the body by way of
the bloodstream. Oxytocin starts a
mother 's labor pains as wel l  as her pro-
duc t ion  o f  mi lk  and is  a lso  respons ib ie
for feel ings of wel l -being, a peaceful  state
o f  mind ,  and a  tendency  to  care  fo r  o th -
ers. Serotonin is a mood-regulat ing hor-
mone which works as a sedat ive. These
hormones can be produced when we
touch and s t roke  o thers  (pe ts  inc luded)
as wel l  as when we are touched and
s t roked.  Such in fo rmat ion  c lear ly  demon-
strates that touching and stroking are ne-
cessit ies of l i fe and are vi tal  to chi ldhood
deve lopment .

MUSIC LESSONS
As we experience and learn more

about the posit ive effects of music and
touch and as we understand that af fect ive
touch combined w i th  mus ic  i s  needed fo r
hea l thy  deve lopment  and bond ing ,  we re -
a l i ze  tha t  the  nex t  s tep  is  to  imp lement
mus ic  contac t  games in  ear ly  ch i ldhood
educat ion with caregivers, babies, and
young ch i ld ren .  Games w i th  touch ing  and
hugging are a normal part  of  chi ldren's

being introduced in several  chi ld care
centers, Nursery schools in Belgium work
wi th  the  pro jec t  "Verbondenhe id"  (Con-
nec ted) ,  in t roduced by  Anouk Depuydt .

In  May 2OO1 a  f i rs t  meet ing  took  p lace
in The Netherlands to begin combining
knowledge from the f ie lds of ear ly chi ld-
hood music educat ion with that of  mas-
sage/touching. Part ic ipants learned about
programs in  Sweden and Be lg ium,  as
wel l  as about research from the Touch
Research  Ins t i tu te  in  Miami .  More  re -
search about the importance of touch,
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songs and ear ly  ch i ldhood mus ic  lessons ,
and Dutch chi ldren's songs are not the
only ones which include hugging - h. ,g-
ging is a universal component of songs for
l i t t le  ch i ld ren .  Thus ,  p repar ing  a  baby  les -
son tha t  inc ludes  touch ing ,  s ing ing ,  and
p lay ing  is  no t  tha t  d i f f i cu l t ,  espec ia l l y
since a baby-on-the-lap cannot yet walk
awayl Babies are alwavs interested in
sounds,  language,  and mus ic ,  a r^J  they
thr ive on contact through touch.3

Music classes began in The Nether-
lands  in  1989 w i th  a  course  fo r  paren ts
and bab ies  en t i t led"Mus ic  on  the  Lap. "
These courses have become a regular of-
fe r ing  in  manv mus ic  schoo ls ,  and Mus ic
on the Lap teachers have made touch
games and hugging moments a normal
par t  o f  each lesson.  Today 's  c lasses  in -
clude parents with chi ldren from 4
months to 4 years -  for the 4- ïo 12-
month-olds in groups of 6 to B chi ldren
a n d  f o r  t h e  1 -  ï o  2 - , 2 -  t o  3 - ,  a n d  3 -  t o  4 -
year -o lds  in  g roups  o f  B  to  10  ch i ld ren .

in  add i t ion  to  Mus ic  on  the  Lap
courses, 60 SKON daycare centers in The
Netherlands provide early chi ldhood mu-
s ic  lessons .  SKON is  a  na t iona l  founda-
t ion that provides davcare with special
a t ten t ion  to  mus ic ,  in  wh ich  a  qua l i f ied
Music on the Lap teacher gives one music
Iesson to each group every week. The
davcare teacher attends the lesson, learns
the songs and games, and repeats the
songs and act iv i t ies during the week. This
helps the teacher remember the songs and
Éaames as wel l  as understand the goals of
each act iv i ty.

Most  o f  the  approx imate ly  11 ,000
davcare and kindergarten teachers in The
Nether lands  have a  l im i ted  reper to i re  o f
songs .  Few o f  them read mus ic ,  and many
choose sonÉls that are too long and di f f i -
cul t  for the chi ldren to sing on their  own.
The daycare provider sings too lor,v and
offers l i t t le possibi l i t l ,  for movement or
games.  As  a  resu l t ,  spec ia l  mus ic  courses
have been developed for daycare and kin-
dergarten teachers in col laborat ion with

Mus ic  on  the  Lap  spec ia l i s t s  and  a  na -
t ional  educat ion inst i tu t ion for  teacher
t ra in ing  (K  &  P  Op le id ingen ) .a  I deas  abou t
how to prov ide st ructured lessons that
comb ine  mus i c  and  touch  have  been
implemented in the fo l lowing ways:

.  Mt ts ic  on the Lap courses for  var ious set-
t ings,  inc luding davcare centers,  nurserv
schools,  k indergar tens,  as wel l  as homes
for  the e lc ler l l , .  In  the la t ter  case,  each
Music on the Lap group has four  or  f ive
elder l l ,  people rvho jo in in ,  s ing a long,
and p lav touch games wi th the babies
o r  t odd le rs .

.  Refresher courses organized b1,  the Na-
t ional  Inst i tu te for  Elementary Schools.

.  Workshops at  nat ional  congresses for
preschool  teachers as rvel l  as at  the na-
t ional  congress for  music teachers and
teachers in terested in  music at  e lementary
schoo l s .

.  Development  of  touch games combined
wi t l - r  songs for  d i f ferent  age groups that
inc lude a card system for  nurserv sc l - rools
and daycare centers.  Each card shorvs a
game and a sonl l  and descr ibes the wav of
tor- rching.  In  order  to prov ide parents,
nurserv schools,  and davcare centers
wi th a reper to i re of  music contact  games,
a f i rs t  set  of  songs on CD wi th re lated p ic-
tures has a lso been publ ished.  Teachers
can  choose  some songs ,  wh i l e  ch i l d ren
can choose other  songs f rom the corre-
s p o n d i n g  p i c t r r r e .

The chal lenge for  ear ly  ch i ldhood
music teachers l ies in  construct ing wel l -

balanced lessons wi th contact  games for

chi ldren f rom bi r th to age 4,  whi le  tak ing
into account  the var ious mother-chi ld
re la t i onsh ips  ( I n  The  Ne the r l ands  a l l  ch i l -
dren go to pr imary school  at  the age of  +) .
For  securely  at tached chi ldren,  music
contact  games pose no problem. Toddlers
enjoy music and contact  games and wi l l
come back to the caretaker  for  reassur-
ance  when  they  have  pa ins ,  sadness ,  o r
insecure feelings. Even though their
curiosity about the world is great, they
wil l  always return to the safety of the lap.
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Insecure or unattached infants panic eas-
i l y ,  c ry  angr i l y ,  and mav h i t ,  k ick ,  o r
throw to1's offered to them. They cry for
long periods and often do not start  play-
ing  aga in .  Ch i ld ren  a lso  ge t  d is t ressed
r,vhen their  mother 's behavior does nor
match  or  respond to  the i r  own s igna ls
(Murray & Trevarthen, 1985): ' .  These chi l -
dren are never sure of their  mother 's reac-
t ions  because her  s igna ls  a re  no t  p red ic t -
ab le ,  re l iab le ,  o r  cons is ten t .  These in fan ts
learn quickly how to prevent unwanted
re jec t ion  bv  focus iug  on  p lay  and look ing
ser ious  much o f  the  t ime.  To  avo id  re jec-
t ion, they learn to shut off  their  mothers
in a social ly acceptable way.

To create a wel l -balanced and wel l -
s t ruc tu red  lesson,  ear ly  ch i ldhood mus ic
educat ion  must  take  in to  cons idera t ion
a l l  k inds  o f  mother -ch i ld  re la t ions .  Here .
lessons should offer structure, contrast,
and balance between the fol lowins:

1. movement ++ rest act iv i t ies.
2. ner 'v e famil iar act iv i t ies.
3 .  d o i n g  t h i r r g s  t o g e t h e r ' * c l o i n g

th ines  a lone,
4. act iv i t ies rvi th eact iv i t ies r , l , i thout

man ipu la t i ves ,
5 .  e x p e r i m e n t i n g .  i m p r o v i s i r r g .  f r e e

p lav-d i rec ted  games,
6. s inging<- plal , ing instruments.
7 .  use  o f  CDsêuse o f  vour  o r ,vn

instrument.

Other  aspec ts  to  cons ider  when p lan-
n ing  lessons  inc lude:

Environment (Where) -  Consider the
cu l tu re ,  the  mus ic  (p i tch ,  key ,  sca le ) ,  the
mater ia ls  ( room,  toys ,  mus ic  ins t ru -
ments ) .  Ch i ld ren  fee l  more  secure  in  an
orderly environment.

Behavior (What) -  Real ize that l isten-
ing, moving, pla1, ing, dancing, and sing-
ing  shou ld  be  l inked to  ch i ldhood deve l -
opmenr .

Capacity (How) -  Create balance and
contrast in structur ing earl1,  chi ldhood
mus ic  lessons .  Use a  pred ic tab le  se-
quence of act iv i t ies ( from the greet ing to

the good-bire song),  as wel l  as logical  and
mus ica l  t rans i t ions  be tween ac t iv i t ies .
Repeat  songs  a t  leas t  5  to  6  t imes dur ing
the  lesson.  Be a  good mus ica l  mode l :  s ing
on the  r igh t  p i tch  w i th  a  good vo ice ,  and
p l a y  y o u r  i n s t r u m e n t s  m u s i c a l l y .

Convict ion (WhV) -  Provide enough
su i tab le  songs ,  games,  and mus ic  fo r  par -
en ts  and ch i ld ren  to  p lay  a t  home wi thout
your  mus ica l  gu idance.

Ident i t5r (Who) -  Be respectful  and
aware of physical  contact,  matching be-
hav io r  and communica t ion ,  ru le  se t t ing ,
safety,  and real af fect ion. Understand that
a  respec t fu l  a tmosphere  is  espec ia l l y  im-
portant when guiding this age group in
mean ing fu l  mus ic  mak ing .

Spir i tual i ty -  Ask vourself :  "What
moves me to  be  invo lved mus ica l l y  in  the
ch i ld ren 's  l i ves?  What  i s  mv miss ion?" .

CONCLUSION
The inf luence of the home environ-

ment ,  the  mus ica l  t ra in ing  o f  the  care-
taker,  the mother 's affect ive responses,
and the meaning given to the chi ldren's
mus ica l  ac t ions  are  a l l  impor tan t  in  over -
a l l  and  mus ica l  deve lopment  (Jenk ins ,
1976;  K i rkpat r i ck ,  196z) r j .  One o f  the
mothers told me she doubted r,vhether she
would enrol l  her disabled son for the next
Music on the Lap course (at age 1, he r ,vas
not  expec ted  to  s i t ,  wa lk ,  o r  ta lk ) .  She
thought  he  en joyed the  lessons  bu t  wasn ' t
qui te sure since he could not tel l  her.  A
week before the course started, the l i t t le
boy  ( then 2  years  o f  age)  took  h is  song-
book  w i th  the  p ic tu res  and showed i t  to
his mother.  He made i t  c lear that she had
to  s ing  the  songs  he  chose.  She a t tended
everv course after that!  Now he is 5 vears
of age and has started to talk -  but s ing-
ing  and mak ing  mus ic  a re  s t i l l  h is  favor i te
ac t iv i t ies .  Th is  demonst ra tes  how mus ic
and touch are not onl1, important in earlv
ch i ldhood educat ion  bu t  con t inue to  be
impor tan t  in  the  l i ves  o f  o lder  ch i ld ren  -

w i th  the  suppor t  o f  paren ts  and the  ded i -
cat ion of teachers.

The power of touch has been knor,vn
throughout al l  ages and cultures. We f ind
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the use of hands in therapy in the Eber
Smith Papyrus, dat ing back to early Egvpt.
Both  touch and mus ic  beg in  a t  the  most
basic level -  rv i th the senses of feel ing
and hearing. Music and touch are vi tal  for
a l l  human be ings .  and the  body  needs th is
sensory  input  to  deve lop .  By  prov id ing
mus ic  and a f fec t i ve  touch,  ch i ld ren  can

Elrow up in a harmonic way as they experi-
ence and integrate a ful l  range of feel ings
as  par t  o f  the i r  sense o f  se l f .  The power  o t
combin ing  mus ic  and touch i ies  in  shared
act iv i t ies that focus on securi ty,  uni ty,
love, and fr iendship. Through music and
touch, we learn to accept and communi-
cate respectful ly with each other.  We now
knor,v that an affect ive world is the best
place for a chi ld to grow up in and that
connect ing  the  power  o f  mus ic  and touch
makes our l ives worth l iv ine.

PRACTICAL IDEAS:
HOW TO CONNECT
MUSIC & TOUCH IN
CHILDREN'S L IVES

Touch and mus ic  ca l l  up  deep
emotions. In working with parents
and teachers ,  we exp la in  tha t  such
emot ions  are  no t  uncommon and
that everyone should feel  comfort-
able in expressing his/her feel ings.
We also ask parents to be sensit ive to
the  emot ions  o f  the i r  ch i ld  and to
use the i r  touch w i th  respec t  and
love .  As  seen in  the  fo l low ing
sample  lesson (page 26) ,  our  goa ls
are  s imp le  and ye t  v i ta l l v  impor tan t .
These goa ls  inc lude:

. Body a\,vareness

. Self-esteem

. Self-awareness

. Sensory st imulat ion
r Emotional development
.  Social  developrnent
.  Bond ing
.  Communica t ion
o Language development

MUSIC & TOUCH REMINDERS:

.  Babies prefer st imul i  that are
fami l ia r  and sa fe  and cont inuous lv
varied.

.  Cultures high in infant physical  af-
fect ion are rated low in adult  physi-
ca l  v io lence (Prescot t ,  1975)7 .

o  Bab ies  who are  touch-den ied  w i l l
sel f-rock, as wi l l  pr imates. Thev do
this to feed their  vest ibular svstem
(Ayres ,  1973)8 .

o Babies tradi t ional ly carr ied through-
out infancy direct ly experience the
rhythm of the mother 's movement.
Th is  may exp la in  why rhy thmic
mus ic  dominates  Af r i can  l i fe  and
culture.

o Babies stop moving when over-
loaded with sensory input.  When
constan t  and inescapab le  no ise
bombards  the i r  nervous  sys tems,
bab ies  w i l l  shu t  down.  Th is  causes
a s t ress  s leep wh ich  bypasses  l igh t
REM sleep and goes direct ly to
deep s leep.

o  Some ch i ld ren  cons tan t ly  reac t
negai ively and intensely to sensory
st imul i .  The1, gsnnot dist inguish be-
tween harmless and harmful
s t imu l i .  They  remain  in  an  a la rm
mode, ready to f ight or f i ight -  or,
in  the  ex t reme,  f  reeze when a l l  the i r
enerÉay turns inwards.

.  Sensorv  de fens iveness  is  becoming
a modern  phenomenon.

o  The re la t ionsh ip  be tween mother
and chi ld can be great ly inf luenced
by offer ing the affect ive communi-
ca t ion  prov ided by  mus ic  and
iouch. Even during an B-week
course, phenomenal changes in
mother-chi ld relat ionships can be
seen as  the  ch i ld  becomes more  se-
curelv attached.
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Model Íor Integroting Touch in o
"Music on the Lop" Lesson for Bobies 4 to 8 Months of Age

Minutes Activi ty Layoul Activi ty goal Commenl

3 " H e l l o "
Creet ing  song

C i r c l e :  B a b v
on the  lap

persona l  g lee t ing
self -ar 'r ,areness
recogn ize  meloc ly
S I T U C I U T E

l i s t e n i n g  a t t i t u d e
contac t
t rans fer  pos i t i ve
emot lons
bond ing  &
i n v o l v e m e n t

Quie t  tempo
Keep the  l igh t  d is tance
Touch on l l ,  rvhen ch i l c l  approves
C a r e t a k e r  c a r e s s e s  t h e  c h i l d .

3 "Tivo Lit t le
Feet  "

Cl.r i ldren on
ï h o  l : n  e r r e

con tac t

sense of rhvtl-rm
foot patting rhvtl.rnr
c h e r r f i r r o  r h r r ï h r n

Children r 'r , i t l ' r  bare feet. Parents massage
fee t  rv i th  f i rm pressure  f rom hee l  to  toes .
B o l l r  l e e l  a l t e r r r a l c  r r s i r r g  l l r e  p a l l i r r g
rht t l .rm.

4 "Was l - r ing  song" bodt  a rvareness
ser-rse of rhvthnr
parent -ch i l c i  con tac l
r r n c a l  i r a i n i n o

(b lou , ing)

Da i lv  care :  ba th ing  sor . rg .  Wash lng  the
f e p t  l p . s .  h a n d s .  a r m s .  e t c . .  r v i l h  f i r m
pressure  o f  thurnbs .  Use nash c lo ths
made o f  d i f fe ren t  mate l ia ls  to  ac t i va te
sense o f  touch.

3 ' ' S n i r i o r  c n r r o " Chi ld ren  on
f loor  on  a
to rve l  o r
n l a r - i n o

carpet

-  s t imu la te  sense
of  touch

- au'arcncss of
r v h o l e  b o d v

Parent  touches  ch i l c l  bv  u ,a lk ing  the
fingers al l  over the body. At t l .re er.rd of
t h r -  s o n g .  l a k e  t i m e  [ o r  a  h u g g i n g
monrent .  Repeat  song a t  leas t  6  t i rnes .

3 R o n d o  a l l e g r o :
"E ine  k le i r . re
Nachtmus ik "

n u s i c , n o  m u s i c
emot iona l
der re lopment
( h a n d l i n g  t e n s i o n )
l i s ten  to  c lass ica l
InL ISIC

Altemate toucl-r ar-rd no touch. Cl-r i lc l
learns  hon to  dea l  n , i th  tens ion  in  a
healt l-r1, wal,r (Prepare a tape rT' i t I  stops.)

1 Walking
through the
roolTl

F r o o  t n  o n explore roor-t-t
fee l  rhv thm
st imu la te  look ing
around
fee l  sa fe  rv i th  paren t

Ac lap t  to  ch i ld 's  na tura l  cu l ios i tv .  Car r l '
c h i l r l  i r r  a  h a s i c  s r . r l ) l ) o l l i r r g  i l a r :  C l r i l r l
shou ld  fee l  suppor t  and secur i ty  in  be ing
car r ied .  On lv  then can t l - re  c l - r i ld  fee l
secure  to  inves t iga te  the  r l  o r l c l .

3 \Vhat  do  I  hear? Ci rc le :  On
the  f loor

l i s t e n i n g  a t t i t u d e
eve-hand
coord ina t ion
sense o f  touch
s m a l l  m o t o r
der re lopment

For  ins tance,  use  ra t t les  made o f
d i f fe ren t  rna ter ia l  to  ac t i va te  senses  o f
touch and hear ing .  G ive  the  ch i l c l  t ime to
explore and experimer-rt  rvi t l -r  nraterial.

1 Srvitcl .r :  Melodl '
o f  nex t  song
p laved on
recorder

-  r loment  o f  l i s ten ing
-  r r A r ê r r i c  o p ï  r r c e r l  i n

r-r'relodv of nerv sor-tg

A ner'v sound turns the cl-r i ldren's
a t ten t ion  to rvard  the  ou ts ic le  rvor ' ld  aga in

4 Touch ing  hands moment  o i  res t
sense o f  rh r , thm
part--nt-chl lcl  contact

P e a c c l r r  I  e r r r l i n g  t o  l h e  l n s s o r r .  S i n g  s o n g
s c v c r a l  l i m e s .  l e t t i n g  p a r r . n l s  s i n g  i t
together. Perhaps accornpanv u' i th a
recorder  a f te r  a  l r ,h i le ,  o r  do  th ls  in  the
next lessor-t.

2 "Wash ing  song"
rvith nerv
n,ords

rrariat ion rvit l -r  rvords
STfL ICIUI 'C

c lear  end ing  to  lesson

A song to  use  n ,hen ch i ld ren  p t t t  on
outer  gar rnents .  T l - re  n re lodv  is  a lso  used
at  the  beg inr - r ing  o f  lesson.
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